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1984  Amendments  to  the 

Program  of  Studies  for 

Junior  High  Schools 

i)  Replace  Contents  page. 

ii)  Insert  Computer  Literacy  section  and  divider. 

J&r  Replace  Social  Studies  D.1  and  D.2. 

iv)  Replace  all  Art  sections  A.  B.  C.  and  D. 

^r  Replace  French  D.1 . 

vi)  Replace  Ukrainian  D.1. 


Digitized  by  the  Internet  Archive 

in  2012  with  funding  from 
University  of  Alberta  Libraries 


http://archive.org/details/jhsprogramstamend84albe 


Program 
of  Studies 

CONTENTS 


Introduction  (iii) 

The  Goals  of  Basic  Education  for  Alberta    (v) 

Developing  Desirable  Personal 

Characteristics    (vi) 

Communication  and  Critical  Thinking 

Skills    (vii) 


LANGUAGE  ARTS 

COMPUTER  LITERACY 

MATHEMATICS 

SCIENCE 

SOCIAL  STUDIES 

HEALTH 

PHYSICAL  EDUCATION 

GUIDANCE 

GROUP  A  OPTIONS 
CULTURAL  AND  PRACTICAL  ARTS 

FINE  ARTS 
Art 

Drama 
Music 

HOME  ECONOMICS 

INDUSTRIAL  EDUCATION 

TYPEWRITING 

SECOND  LANGUAGES 
French 
German 
Latin 
Ukrainian 


COMPUTER  LITERACY 


A.     PROGRAM  RATIONALE  AND  PHILOSOPHY 


For  thirty  years  there  has  been  a  steady  improvement  in 
the  performance  of  digital  electronic  components  and  a  cor- 
responding growth  in  the  power  of  computer  systems.  The 
development  and  widespread  use  of  large-scale  integrated 
circuits  that  can  be  mass  produced  for  a  few  cents  has  made 
it  possible  to  build  computers  and  other  micro-electronic 
systems  in  large  numbers  at  low  enough  costs  to  open  a 
mass  market.  The  cost  effectiveness  of  computing  has 
increased  more  than  a  million  times  in  the  period  following 
World  War  II. 

During  the  next  few  years,  micro-electronic  intelligence 
is  likely  to  be  incorporated  into  a  large  number  of  household 
and  industrial  products.  Many  of  these  products  will  become 
linked  together  by  a  worldwide  communications  system  into 
a  vast  network  that  will  dominate  our  lives  and  fundamen- 
tally change  the  world  in  which  we  live.  Humankind  is 
witnessing  the  transformation  of  the  industrial  society  based 
upon  energy  into  the  electronic  society  based  upon  infor- 
mation. 

This  transformation  is  creating  the  greatest  occupational 
upheaval  in  history.  Many  people  will  emerge  from  this 
upheaval  permanently  unemployable.  At  the  same  time, 
there  will  be  a  critical  shortage  of  advanced  skills,  most  of 
them  associated  with  microprocessors  and  their  applications. 
There  will  be  a  need  for  the  entire  population  to  be  computer 
literate,  and  unless  such  literacy  is  imparted  from  early 
childhood,  a  substantial  part  of  the  population  may  find 
that  they  lack  the  basic  skills  needed  to  get  along  in  their 
daily  lives. 

As  the  specific  skills,  knowledge  and  attitudes  required 
to  be  computer  literate  will  vary  with  time  and  with  the 
students'  level  of  computer  expertise,  the  definition  of  com- 
puter literacy  should  remain  flexible  and  dynamic.  The  fol- 
lowing functional  definition  presents  the  elements  that  form 


the  basis  for  the  provincial  computer  literacy  program: 
To  be  computer  literate  one  must  be  able  to  describe, 
demonstrate  and/or  discuss  (critically)  how  computers 
are  used;  how  computers  do  their  work;  how  computers 
are  programmed;  how  to  use  a  computer,  and  how  com- 
puters affect  our  society. 

The  computer  literacy  program  is  based  upon  the  follow- 
ing philosophical  assumptions: 

•  As  computer  literacy  is  an  aspect  of  general  literacy 
required  to  function  in  our  information-based  society,  all 
students  should  have  the  opportunity  to  become  computer 
literate. 

•  Since  computers  affect  all  subject  areas,  computer  lit- 
eracy should  not  be  considered  the  specialization  of  one 
subject  or  group  of  educators.  Interdisciplinary  content 
and  examples  from  various  subject  fields  should  be  incor- 
porated into  the  program. 

•  To  become  computer  literate,  each  student  must  have 
"hands-on"  computer  experience. 

•  Computer  literacy  encompasses  three  dimensions:  aware- 
ness, function,  and  critical  understanding.  These  dimen- 
sions should  be  introduced  to  students  in  a  manner 
appropriate  to  their  developmental  and  ability  levels. 
Although  all  dimensions  should  be  addressed  at  each 
level,  the  elementary  school  unit  should  place  a  strong 
emphasis  on  an  overall  awareness  of  computers  in 
society,  including  their  applications  in  everyday  life.  The 
junior  high  component  should  foster  a  functional  or  work- 
ing knowledge  of  computers  and  their  capabilities  for 
problem-solving.  At  the  senior  high  level,  the  program 
should  stress  critical  understanding  of  the  implications 
and  effects  of  the  use  of  computers  in  society  and  how 
computers  can  directly  and  indirectly  affect  the  individ- 
ual. 


Computer  Literacy 


A.l  (Junior  High) 
(1984) 


B.     GOALS  AND  OBJECTIVES 


The  junior  high  computer  literacy  unit  is  designed  to 
contribute  to  the  achievement  of  the  overall  goals  for  com- 
puter literacy  in  Alberta. 

1.  To  develop  student  understanding  of  basic  computer 
operations  and  terminology. 

2.  To  develop  an  appreciation  of  the  technological  devel- 
opment of  computer  systems. 

3.  To  develop  student  skills,  attitudes  and  interests  which 
facilitate  the  use  of  computer  systems. 
To  have  students  appreciate  that  effective  problem-solv- 
ing with  computer  systems  requires  the  application  of 
logical  thought  processes  and  the  development  of  skills 


4, 


required  for  a  holistic,  systematic  approach  to  problem- 
solving. 

5.  To  have  students  appraise  the  applications,  limitations 
and  capabilities  of  computer  systems. 

6.  To  have  students  assess  the  current  and  potential  impact 
of  computer  systems  on  society. 

7.  To  develop  student  skills,  attitudes  and  interests  that  will 
facilitate  adaptation  to  changes  in  the  workplace  due  to 
technological  developments. 

8.  To  promote  a  greater  understanding  and  increase  utili- 
zation of  computer  technology  in  other  subject  areas. 


Computer  Literacy 


B.l  (Junior  High) 
(1984) 


C.     CONTENT 


PROGRAM  ORGANIZATION  AND  STRUCTURE 

1.  Core-Elective  Format 

The  junior  high  computer  literacy  course  is  designed  as 
a  75-hour  (A  Option)  course,  with  80%  of  the  time  assigned 
to  core  and  20%  to  elective  topics.  The  core  component 
consists  of  those  basic  skills,  concepts  and  attitudes  nec- 
essary for  a  basic  introduction  to  computers  and  their  use. 
The  core  portion  of  the  program  is  based  on  the  following 
topics. 

Topic  1  -  Computer  Systems 

Topic  2  -  Computer  Operations 

Topic  3  -  Computer  Programming 

Topic  4  -  Computer  Applications 

Topic  5  -  The  Societal  Impact  of  Computers 

The  elective  component  provides  an  opportunity  for 
teachers  to  choose  from  a  variety  of  suggested  topics  in 
order  to  complete  the  requirements  of  the  program.  Teachers 
should  consult  the  1984  curriculum  guide  for  junior  high 
computer  literacy  for  a  listing  of  elective  topics. 

2.  Provision  for  Differences  in  Student  Background 

Provision  for  differences  in  student  background  and  skill 
level  in  the  use  of  computers  upon  entry  into  the  program 
should  be  achieved  through  varying  the  emphasis  placed  on 


core  topics  and  the  manner  in  which  the  elective  is  applied. 
For  students  with  previous  computer  experience,  the  fol- 
lowing emphasis  should  be  devoted  to  core  topics: 
Core  (80%):  Topic    1  5% 

Topics  2  &  3  -  30% 
Topic    4  -  30%  -  with  emphasis  on 

objective  4.5 
Topic    5  -  15% 

Elective  (20%):  -  the  elective  could  be  used  to 
broaden  skill  and  experience  with 
interactive  data  processing  pro- 
grams, or  in  demonstrated  areas 
of  student  interest  and  ability. 
For  students  with  no  previous  computer  experience,  the 
following  emphasis  should  be  placed  on  core  topics: 
Core  (80%):  Topic    1  -     5% 

Topics  2  &  3  -  50% 
Topic    4  -  15% 

5  -  10% 


Topic 
Elective  (20%):  - 


the  elective  should  be  used  to 
strengthen  operational/program- 
ming skills  and  background 
knowledge. 
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CORE  COMPONENTS 

Topic  1 :       Computer  Systems 

Goals:  1.  To  develop  student  understanding  of  basic  computer  operations  and  terminology. 

2.  To  develop  an  appreciation  of  the  technological  development  of  computer  systems. 


OBJECTIVES 


DIMENSION 
STATUS 


CONCEPTS/SKILLS/COMMENTS 


The  student  will: 

1.0  DESCRIBE  THE 
BASIC  OPERATIONS 
AND  HISTORY  OF 
COMPUTER 
SYSTEMS. 

1 . 1  Recognize  and  use  basic 
computer  terms. 


1.2  Briefly  describe  the 
historical  development 
of  computer  systems. 


AR 


1.3  Describe  a  computer 
system. 


Review  terminology  from  the  elementary  unit  (e.g.,  names  of 
computer  peripherals,  system  commands,  hardware,  software.  Central 
Processing  Unit,  chip,  silicon  wafer,  microprocessor,  computer 
program).  Additional  terms:  algorithm,  bug.  binary  number  system, 
bit,  byte,  "K",  names  of  secondary  or  auxiliary  storage  and  primary 
storage  devices.  Random  Access  Memory,  Read  Only  Memory, 
arithmetic  unit,  logic  unit,  integrated  circuit.  Very  Large  Scale 
Integration,  Disk  Operating  System  and  BASIC  commands  from 
Topics  2  and  3  (not  covered  at  the  elementary  level). 

Emphasis  should  be  placed  upon  the  rapid  changes  in  computer 
technology  since  the  1940's  with  projections  for  the  future: 
mechanical,  electromechanical,  and  electronic  devices,  and  the  role 
played  by  vacuum  tubes,  transistors,  integrated  circuits  and  Very 
Large  Scale  Integration  (VLSI). 

Comment:  Stress  should  be  placed  on  the  trends  rather  than  the 
details  of  technological  developments. 

There  are  various  types  of  computers  (micro,  mini,  mainframe).  A 
computer  system  has  certain  basic  operations  including  Input- 
Processing-Output.  Each  part  of  a  computer  system  (CPU,  arithmetic 
unit,  logic  unit,  memory,  input  and  output  devices,  computer 
program)  has  a  role  in  these  operations.  There  is  a  relationship 
between  input  and  output  (e.g.,  accuracy  of  data  input  determines 
output).  Computers  may  have  graphics  and  sound  capabilities. 
Computers  may  be  connected  to  each  other  to  access  and  share 
information. 


NOTE:    Dimension  Codes     —  A   =   Awareness;     F   =   Function:     U    =   Critical  Understanding 
Status  Code  —  R   =    Review  (covered  in  Elementary  course) 

Hands-on  Required  —  * 
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Topic  2:      Computer  Operations 

Goal:  To  develop  student  skills,  attitudes  and  interests  which  facilitate  the  use  of  computer  systems. 


OBJECTIVES 

DIMENSION 
STATUS 

CONCEPTS/SKILLS/COMMENTS 

The  student  will: 

2.0  USE  A  COMPUTER 

SYSTEM. 

2.1   Demonstrate  responsible 

p* 

There  are  rules/policies/procedures  concerning: 

behavior  in  using  a 

-  care  of  hardware:  storage,  movement,  operation 

computer  system. 

-  care  of  software:    storage  and  handling  of  disks;  back-up  of 
programs 

-  ethical  use  of  a  computer  system:  copyright  violation;  tampering 
with  other  users'  materials;  theft  of  software  storage  devices, 
programs,  hardware 

-  scheduling  students'  access  to  hardware/software 

2.2  Utilize  system 

FR* 

Skills  to  develop: 

commands  with 

-  using  system  commands  to  run  prepared  programs 

prepared  programs  and 

-  using  proper  procedure  to  sign-on  or  off  a  terminal  or  power  up  a 

available  hardware. 

micro/mini  computer  properly 

-  manipulating  the  flow  of  information  through  the  use  of  peripherals 
(e.g.,  cassette  recorder,  disk  drive,  printer) 

-  understanding  error  messages 

-  locating  and  using  all  keys  including  special  function  keys  on  a 
computer  keyboard 

-  reading  and  comprehending  documentation  written  at  the  students' 
level  (e.g.,  teacher  guide  sheets,  some  computer  manuals) 

2.3  Demonstrate  knowledge 

F 

Skills  to  develop: 

of  the  disk  operating 

-  explain  the  function  of  DOS 

system. 

-  initialize  a  diskette 

NOTE:    Dimension  Codes     —  A   = 
Status  Code  —  R   = 

Hands-on  Required  —  * 


Awareness;     F   =   Function;     U   =   Critical  Understanding 
Review  (covered  in  Elementary  course) 
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Topic  3:      Computer  Programming 


Goal:  To  have  students  appreciate  that  effective  problem-solving  with  computer  systems  requires  the  application  of 

logical  thought  processes  and  develop  the  skills  required  for  a  holistic,  systematic  approach  to  problem- 
solving. 


OBJECTIVES 


DIMENSION 
STATUS 


CONCEPTS/SKILLS/COMMENTS 


The  student  will: 

3.0  FOLLOW  AN 
ORDERLY 

SEQUENCE  OF  STEPS 
IN  DEVELOPING  A 
PROGRAM  TO  SOLVE 
A  PARTICULAR 
PROBLEM. 

3.1  Recognize  that  BASIC 
is  only  one  of  the 
languages  used  on 
micros. 

3.2  Outline  a  procedure 
(algorithm)  to  solve  a 
problem. 


3.3  Code  a  given  procedure 
(algorithm)  into  a 
computer  program. 


3.4  Be  able  to  analyze 
computer  programs. 


3.5  Display  confidence  in 
his/her  ability  to  use  and 
control  computers. 


\.  : 


A  computer  will  not  function  properly  unless  instructions  are  stated 
in  the  language  of  the  particular  computer.  Alternate  programming 
languages  include  LOGO,  Integer  BASIC,  PILOT,  PASCAL, 
FORTRAN  and  COMOL. 

Skills  to  develop: 

-  properly  defining  problems 

-  recognizing  flow  chart  symbols 

-  reading  and  explaining  a  flow  chart 

-  drawing  a  flow  chart  to  represent  a  solution  to  a  problem 

Skills  to  develop: 

-  providing  an  operational  definition  of  'computer  program' 

-  recognizing  the  difference  between  system  commands  and  program 
statements 

-  using  NEW,  SAVE,  LIST,  DELETE,  LOCK,  UNLOCK 
commands  or  their  equivalent  in  another  computer  language 

-  producing  programs  that  include  the  following  components  of 
BASIC  or  their  equivalent  in  another  computer  language: 
meaningful  variable  names;  numeric  and  string  variables;  END, 
STOP,  LET,  PRINT,  INPUT,  tabulation  statements;  mathematical 
operators,  application  of  rules  determining  order  of  evaluation  of 
mathematical  operators;  relation  symbols  (<  >  =)  conditional  (IF/ 
THEN)  and  unconditional  (GOTO)  branching;  simple  graphics; 
readable  output  through  appropriate  formatting;  brief 
documentation  (e.g.,  REM  statements)  and  User  friendly 
techniques 

-  uses  structured  programming  techniques 

Skills  to  develop: 

-  testing  and  debugging  personal  programs  and  checking  results  for 
correctness 

-  understanding  programming  error  messages 

-  analyzing  simple  programs,  detecting  logic  and  syntax  errors,  and 
determining  the  value  of  each  variable  to  be  output 

-  use  of  a  line  editor  to  assist  in  debugging 

Each  student  should  independently  design  and  successfully 
demonstrate  a  computer  program. 


NOTE:    Dimension  Codes     —  A 
Status  Code  —  R 

Hands-on  Required  —  * 


Awareness;     F   =   Function;     U   =   Critical  Understanding 
Review  (covered  in  Elementary  course) 


Computer  Literacy     C.4  (Junior  High) 

(1984) 


Topic  4: 
Goals: 


Computer  Applications 


1.  To  have  students  appraise  the  applications,  limitations  and  capabilities  of  computer  systems. 

2.  To  promote  a  greater  understanding  and  increase  utilization  of  computer  technology  in  other  subject  areas. 


OBJECTIVES 

DIMENSION 
STATUS 

CONCEPTS/SKILLS/COMMENTS 

The  student  will: 

4.0  DESCRIBE  THE 

Comment:  This  section  should  provide  a  brief  overview  of  the 

BASIC 

concepts  indicated. 

APPLICATIONS. 

LIMITATIONS,  AND 

CAPABILITIES  OF 

COMPUTERS. 

4.1   Identify  specific  tasks 

AR 

Examples  of  areas  where  computers  are  used:  banking, 

performed  by  computers 

manufacturing,  transportation,  government,  recreation,  publishing, 

in  various  areas  of 

creative  arts,  medicine,  business,  research,  military,  law 

society. 

enforcement,  libraries,  weather  prediction,  education,  the  home. 

4.2  Describe  computer 

A 

Computers  are  best  suited  for  tasks  requiring  speed,  accuracy, 

capabilities  and 

repeated  operations  and  processing  of  large  amounts  of  data. 

limitations. 

4.3  Identify  tasks  which  are 

p* 

Some  problems  require  computer  use  while  others  do  not: 

not  suited  to  computer 

-  use  a  computer  and  a  calculator  to  perform  similar  mathematical 

applications. 

tasks,  including  non-repetitive  calculation,  and  compare  efficiency 
of  the  two  devices 

4.4  Describe  why  a 

U 

A  computer  needs  a  program  to  operate. 

computer  can  only  do 

Instructions  must  be  exact. 

what  people  instruct  it 

"Computer  errors"  are  usually  errors  made  by  people. 

to  do. 

A  computer  is  only  an  electronic  device  and  cannot  make 
independent  decisions. 

4.5  Manipulate  information 

p* 

Each  student  should  demonstrate  the  ability  to  use  a  word  processor. 

using  a  commercially 

data  base  management  system  or  an  electronic  spreadsheet. 

prepared  interactive  data 

processing  program. 

NOTE:    Dimension  Codes 
Status  Code 
Hands-on  Required 


A   = 

R   = 

* 


Awareness;     F   =   Function;     U    =   Critical  Understanding 
Review  (covered  in  Elementary  course) 


Computer  Literacy 
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Topic  5:      The  Societal  Impact  of  Computers 

Goal:  To  have  students  assess  the  current  and  potential  impact  of  computer  systems  on  society. 


OBJECTIVES 

DIMENSION 
STATUS 

CONCEPTS/SKILLS/COMMENTS 

The  student  will: 

5.0  APPRECIATE  THE 
IMPACT  THAT 
COMPUTERS  CAN 
HAVE  ON  OUR 
LIFESTYLE. 

5.1  Describe  ways  in  which 
computers  can  directly 
and  indirectly  affect  his/ 
her  life. 

U 

The  increasing  use  of  computers  in  society  has  both  advantages  and 
disadvantages.  For  example,  computers  have  an  impact  on: 

-  employment  and  career  opportunities 

-  the  education  system 

-  the  economic  structure 

-  crime  and  crime  detection 

-  access  to  information 

-  copyright  laws 

NOTE:    Dimension  Codes 
Status  Code 
Hands-on  Required 


A   = 

R    = 

* 


Awareness;     F   =   Function;     U   =   Critical  Understanding 
Review  (covered  in  Elementary  course) 


Computer  Literacy 
(1984) 
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D.     LEARNING  RESOURCES 


1.     IV  tin  it  ions 


1.1  In  terms  of  provincial  policy,  learning  resources 
are  those  print,  nonprint  and  electronic  courseware 
materials  used  by  teachers  or  students  to  facilitate 
teaching  and  learning. 

1.2  Prescribed  Learning  Resources  are  those  learn- 
ing resources  approved  by  the  Minister  as  being 
most  appropriate  for  meeting  the  majority  of  goals 
and  objectives  for  courses,  or  substantial  compo- 
nents of  courses,  outlined  in  the  provincial  pro- 
grams of  studies. 

1.3  Recommended  Learning  Resources  are  those 
learning  resources  approved  by  Alberta  Education 
because  they  complement  prescribed  learning 
resources  by  making  an  important  contribution  to 
the  attainment  of  one  or  more  of  the  major  goals 
of  courses  outlined  in  the  provincial  programs  of 
studies. 


1.4  Supplementary  Learning  Resources  are  those 
additional  learning  resources  identified  by  teachers, 
school  boards  or  Alberta  Education  to  support 
courses  outlined  in  the  provincial  programs  of  stud- 
ies by  reinforcing  or  enriching  the  learning  experi- 
ence. 

2.     Prescribed  Learning  Resources* 

Noonan,  Larry.  The  Age  of  Computer  Literacy. 
Toronto:  Oxford  University  Press,  1983,  332  pp. 

Richman,  Ellen.  Spotlight  on  Computer  Literacy.  New 
York,  New  York:  Random  House,  Inc.,  1982,  186 
pp.  Canadian  Distributor:  Britannica  Learning  Mate- 
rials. 

*Note:  At  the  time  of  the  printing  of  this  guide  software 
programs  were  still  under  review  by  Alberta 
Education.  Schools  will  be  advised  of  software 
authorizations  at  a  later  date. 
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D.     LEARNING  RESOURCES 


1.     Definitions 

1.1  In  terms  of  provincial  policy,  learning  resources 
are  those  print,  nonprint  and  electronic  courseware 
materials  used  by  teachers  or  students  to  facilitate 
teaching  and  learning. 

1.2  Prescribed  Learning  Resources  are  those  learn- 
ing resources  approved  by  the  Minister  as  being 
most  appropriate  for  meeting  the  majority  of  goals 
and  objectives  for  courses,  or  substantial  compo- 
nents of  courses,  outlined  in  the  provincial  pro- 
grams of  studies. 

1.3  Recommended  Learning  Resources  are  those 
learning  resources  approved  by  Alberta  Education 
because  they  complement  prescribed  learning 
resources  by  making  an  important  contribution  to 
the  attainment  of  one  or  more  of  the  major  goals 
of  courses  outlined  in  the  provincial  programs  of 
studies. 

1.4  Supplementary  Learning  Resources  are  those 
additional  learning  resources  identified  by  teachers, 
school  boards  or  Alberta  Education  to  support 
courses  outlined  in  the  provincial  programs  of  stud- 
ies by  reinforcing  or  enriching  the  learning  experi- 
ence. 


2.     Prescribed  Learning  Resources 

Three  to  ten  print  and/or  nonprint  resources  have 
been  prescribed  for  social  studies  instruction  at  each 
grade  level. 

The  prescribed  resources  are  those  resources  that 
Alberta  Education  has  assessed  as  the  best  presently 
available  for  achieving  the  objectives  of  grade  level 
social  studies  programs.  These  resources  are  listed  in 
the  documents  below  and  are  available  for  purchase  at 
a  40%  discount  from  the  Alberta  School  Book  Branch: 

—  1984-85  Alberta  School  Book  Branch  Catalogue 

—  /  984  Social  Studies  Learning  Resources  Manual  for 
Elementary  Schools 

—  /  984  Social  Studies  Learning  Resources  Manual  for 
Secondary  Schools 

Resources,  once  prescribed,  retain  this  status  for  a 
minimum  of  three  years. 

Resources  that  are  prescribed  for  use  with  the  Alberta 
social  studies  curriculum  are  as  follows: 


Grade  &  Topic 

Title 

7A 

Understanding  Culture 

7B 

Pygmies  of  the  Ituri  Forest 

7B 

Surviving  People  Series: 
Aborigines 
Bedouin 
Zulus 

7C 


7C 


7C 


Kanata  Series:  Cultures  in  Canada:  Strength  in 
Diversity 
(Redeveloped  7C  Kanata  Kit) 

Text 

Teacher  Guide 

Media  Kit 

The  Metis  People  of  Canada:  A  History 

Multicultural  Canada  Series: 
The  Italian  Canadians 
The  Japanese  Canadians 
The  Ukrainian  Canadians 
The  Mennonite  Canadians 
The  Scottish  Canadians 
The  Chinese  Canadians 
The  Jewish  Canadians 


Publisher 

Prentice-Hall  Canada  Inc. 
Gage  Publishing  Limited 
GLC  Publishers  Limited 


Weigl  Educational  Publishers 


The  Alberta  Federation  of  Metis  Settlement 
Associations  and  Syncrude  Canada  Ltd. 

Nelson  Canada 
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8A  Flashback  Canada 

8C  Global  Insights:  People  and  Culture  Series: 

India 
Sub-Saharan  Africa 

8C  Tradition  and  Modernization  in  Asia  and  Africa 

(Kit) 

8C  Western  Civilization  Series: 

Imperialism  and  the  Emerging  Nations 

9  A  The  Impact  of  the  Industrial  Revolution 

9A  Western  Civilization  Series: 

The  Growth  of  Industrialization 

9  A/C  People,  Technology  and  Change 

9B  The  Soviet  Union 

9B  The  Soviet  World  (Kit) 

9C  Across  Canada:  Resources  and  Regions 

9C  The  Technology  Connection: 

The  Impact  of  Technology  in  Canada 


Oxford  University  Press 

Charles  E.  Merrill  Publishing  Company 

ACCESS  Alberta 

Globe/Modern  Curriculum  Press 

Academic  Press  Canada 
Globe/Modern  Curriculum  Press 

McGraw-Hill  Ryerson  Limited 

Canadian  Social  Sciences  Services  Limited 

EMC  Corporation 

John  Wiley  &  Sons  Canada  Limited 

CommCept  Publishing  Limited 


WHAT  IS  PRESCRIBED  IN  ALBERTA 
SOCIAL  STUDIES:  A  SUMMARY 

1.  Three  (3)  topics  for  each  of  Grades  1  through  10  and 
two  (2)  topics  for  each  of  Grades  11  and  12  are  prescribed 
for  study. 

2.  One  social  issue  per  curriculum  topic  is  prescribed  for 
inquiry.  Teachers  are  encouraged  to  modify  specific 
issues  so  long  as  the  general  intent  and  meaning  are 
preserved. 

3.  Value  objectives,  knowledge  objectives  and  skill  objec- 
tives are  prescribed  for  each  topic. 

4.  The  model  of  social  inquiry  should  be  viewed  as  a  flexible 
process  that  can  be  expanded  or  modified  by  teachers  to 
reflect  the  needs  of  individual  students  and  classrooms. 
Availability  of  resources  and  disciplinary  emphasis  of 
the  topic  will  also  affect  the  specific  approach  to  inquiry 
in  which  teachers  and  students  engage  in  social  studies. 

5.  Social  action  is  not  prescribed  but  is  encouraged  where 
possible  and  when  desirable/feasible. 

6.  The  mandatory  core  comprises  75  percent  of  the  program 
and  is  represented  by  the  34  topics  and  the  statements  of 
objectives.  The  optional  elective  portion  comprises  up  to 
25  percent  of  the  program. 

7.  Prescribed  learning  resources  are  those  listed  in  these 
documents:  1984-85  Alberta  School  Book  Branch  Cat- 
alogue, 1984  Social  Studies  Learning  Resources  Manual 
for  Elementary  Schools  and  1984  Social  Studies  Learning 
Resources  Manual  for  Secondary  Schools. 


NOTE:  Prescribed  resources  have  been  identified  as 
being  the  most  suitable  for  facilitating  the  attainment  of 
a  majority  of  prescribed  objectives  for  a  specific  topic. 
They  are  identified  as  being  the  best  resources  presently 
available  for  the  1981  Alberta  Social  Studies  Curriculum. 
Recommended  learning  resources  are  also  listed  in  the 
documents  named  above.  These  curriculum  materials  are 
complementary  to  prescribed  resources.  As  such,  these 
resources  may  be  used  to  facilitate  the  attainment  of  some 
of  the  prescribed  objectives.  The  choice  of  which  par- 
ticular resources  are  to  be  obtained,  and  how  they  will 
be  used,  is  basically  a  local  decision.  Teachers  may  sup- 
plement all  resources  with  additional  materials  identified 
at  the  local  level.  Section  12(2)b  of  the  School  Act  states 
that  such  materials  must  be  approved  by  the  school  board. 

3.     Recommended  Learning  Resources 

Recommended  resources  include  print  and/or  non- 
print  materials  which  contribute  to  one  or  more  social 
studies  objectives,  as  well  as  curriculum  materials  which 
are  complementary  to  prescribed  resources  (e.g.,  teach- 
ers' guides).  These  resources  are  listed  in  the  documents 
named  in  item  7  above  and  are  available  for  purchase 
at  a  15%  discount  from  the  Alberta  School  Book  Branch. 
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GROUP  A 
OPTIONS 


ART 


A.     PROGRAM  RATIONALE  AND  PHILOSOPHY 


Art  education  is  concerned  with  the  organization  of  visual 
material.  A  primary  reliance  upon  visual  experience  gives 
an  emphasis  that  sets  it  apart  from  the  performing  arts. 
Acquiring  proficiency  in  art  requires  systematic  instruction 
in  how  we  see,  interpret  and  make  sense  of  visual  stimuli. 
It  requires  an  understanding  of  how  others  interpret  the 
visual  messages  which  are  products  of  this  kind  of  activity. 
It  requires  an  education  in  the  use  of  traditional  and  con- 
temporary tools,  materials  and  media. 

Art  education  is  concerned  with  having  individuals  think 
and  behave  as  artists.  For  the  purposes  of  art  education, 
the  term  "artist"  is  equally  valid  to  describe  one  who  has 
worked  for  a  lifetime  or  someone  who  is  a  relative  beginner. 
Ultimately,  art  is  accessible  to  all  individuals.  Its  practice 
results  in  changing  the  individual,  in  changing  the  relation- 
ship among  individuals  or  in  changing  the  social-physical 
environment. 

Art  education  is  concerned  with  pointing  out  the  values 
that  surround  the  creation  and  cherishing  of  art  forms.  Art 
is  not  merely  created,  it  is  valued.  The  relative  values  given 
to  art  products  not  only  tell  us  about  those  who  produce 


them,  but  introduce  notions  of  how  values  have  changed 
over  time.  Learning  to  see  gives  us  the  means  to  view  the 
work  of  others  and  perhaps  to  relate  that  to  our  own  works. 
In  this  case,  however,  searching  for  organization  may  be 
helped  by  knowledge  about  other  people's  priorities. 

Art  education  deals  with  ways  in  which  people  express 
their  feelings  in  visual  forms .  Art  takes  the  human  condition 
as  the  focus  of  study.  Persons  involved  in  the  visual  arts 
reflect  upon  and  externalize  their  personal  feelings  and  intu- 
itions or  those  of  their  fellow  human  beings.  As  artists,  they 
share  this  ability  with  the  writer,  the  poet  and  the  musician. 
In  making  parallels  and  discovering  relationships  with  the 
performing  and  literary  arts  we  gain  a  sense  of  common 
purpose. 

Art  education  deals  with  making  and  defending  quali- 
tative judgments  about  art  works.  Becoming  a  perceptive 
critic  attunes  the  individual  to  the  unique  contribution  of 
the  artist.  By  adopting  the  stance  of  critic  we  can  develop 
methods  of  qualitative  differentiation.  We  gain  a  sense  that 
not  all  art  is  the  same,  and  we  are  able  to  articulate  reasons 
for  preferring  one  work  over  another. 
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B.     GOALS  AND  OBJECTIVES 


The  goals  of  the  junior  high  art  program  are: 
Drawings 

1 .  Students  will  acquire  a  repertoire  of  approaches  to  record- 
ing visual  information. 

2.  Students  will  develop  the  ability  to  investigate  visual 
relationships  in  their  recorded  images  and  in  the  envi- 
ronment. 

3.  Students  will  express  technical  competencies  and  indi- 
vidual insights. 

4.  Students  will  apply  visual,  analytical  and  critical  skills 
and  develop  control  and  competency. 

Compositions 

1 .  Students  will  develop  competence  with  the  components 
of  images:  media,  techniques  and  design  elements. 


2.  Students  will  analyze  the  relationships  among  compo- 
nents of  images. 

3.  Students  will  express  meaning  through  control  of  visual 
relationships. 

Encounters 

1 .  Students  will  investigate  natural  forms,  man-made  forms, 
cultural  traditions  and  social  activities  as  sources  of 
imagery  through  time  and  across  cultures. 

2.  Students  will  understand  that  the  role  and  form  of  art 
differs  through  time  and  across  cultures. 

3.  Students  will  understand  that  art  reflects  and  affects  cul- 
tural character. 
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C.     CONTENT 


Overview 


The  secondary  art  program  for  Grades  7-12  is  a  unified 
sequential  course  which  focuses  on  three  major  components 
of  visual  learning: 

DRAWINGS  or  delineations 

-  all  the  ways  we  record  visual  information  and  discov- 
eries. 

COMPOSITIONS  or  structures 

-  all  the  ways  images  are  put  together  to  create  meaning. 
ENCOUNTERS  with  art 

-  where  we  meet  and  how  we  respond  to  visual  imagery. 
Since  each  of  these  divisions  requires  specific  strategies  to 
convey  meaning,  the  course  for  Grades  7-12  emphasizes 
these  skills.  The  three  divisions  are  present  throughout  the 
entire  sequence  of  Art  7,  8,  9,  10,  20  and  30  and  form  the 
basis  for  the  organization  of  objectives  and  concepts  for 
each  grade  level. 

More  specifically,  Drawings  encompasses  the  recording, 
investigating,  communicating,  evaluating  and  articulating 
aspects  of  making  images.  Compositions  deals  with  the 
organizations,  components  and  relationships  involved  in  the 
creation  of  images.  Encounters  involves  looking  at  images 
and  artifacts:  the  sources  of  images  (finding  ideas  for  making 
art),  transformations  through  time  (learning  about  the  art  of 
other  times  and  changing  imagery),  and  the  impact  of  images 
(learning  to  understand  and  appreciate  the  purposes  and 
effects  of  art).  Each  of  these  aspects  of  Drawings,  Com- 


positions and  Encounters  can  be  seen  to  correspond  to  a 
program  goal,  and  each  has  specific  objectives  associated 
with  it  for  each  grade  level. 

The  first  section  of  the  program  contains  the  Scope  and 
Sequence  charts  of  objectives  for  each  grade  separated  into 
Drawings,  Compositions  and  Encounters  sections.  These 
charts  show  the  sequential,  developmental  nature  of  learning 
in  these  three  areas  from  grade  to  grade  and  illustrate  the 
relationships  between  the  sections  for  each  grade  level. 

The  next  section  of  the  program  contains  the  objectives 
and  concepts  for  each  grade  level.  Objectives  and  concepts 
need  not  be  approached  separately  or  sequentially  as  pre- 
sented within  a  grade.  Rather,  they  should  be  ordered  and 
grouped  according  to  the  individual  teaching  situation.  The 
objectives  and  concepts  presented  are  designed  to  be  a  basic 
program  at  each  grade  level.  All  concepts  should  be  touched 
upon  in  a  year's  program;  however,  the  extent  to  which  any 
concept  is  combined,  extended  or  summarized  is  a  teacher 
decision.  It  is  important  to  stress  that  teachers  should  inte- 
grate and  balance  all  three  approaches  -  Drawings,  Com- 
positions and  Encounters  -  in  their  program. 

Since  a  large  component  of  an  art  program  involves 
media  through  which  we  make  thought  visible  in  images, 
it  should  be  noted  that  this  program  leaves  the  choice  of 
media  and  the  associated  techniques  as  an  elective  for  the 
teacher.  It  is  expected  that  teachers  will  use  media  of  their 
choice  but  students  should  have  opportunities  to  work  in 
both  two  and  three  dimensions  at  each  level  of  the  program. 
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SCOPE  AND  SEQUENCE 


DRAWINGS 


Drawing  is  a  visual  search  for  meaning.  Using  a  variety  of  materials  and  techniques,  drawing  is  an  individual  expressive 
response  to  some  specific  experience.  Such  experiences  may  come  from  the  individual  or  the  group  or  may  result  from  a 
problem  to  be  solved  or  from  direct  inquiry. 


GRADE  7 

Students  will: 

Record 

Students  will  acquire  a  repertoire  of 
approaches  to  record  visual  information. 

-  record  single  images  and  simple  units. 

Investigate 

Students  will  develop  the  ability  to  investigate 
visual  relationships  in  the  environment  and  in 
their  recorded  images. 

-  select  and  identify  line,  value  and  texture  in  the  natural  and 
man-made  environment  for  image  making. 

Communicate 

Students  will  demonstrate  technical 
competencies  and  express  individual  insights. 

-  use  expressiveness  in  their  use  of  elements  in  the  making  of 
images. 

Articulate  and  Evaluate 

Students  will  apply  visual,  analytical  and 
critical  skills  and  develop  control  and 
competency. 

-  learn  to  use  the  basic  vocabulary  of  art  criticism  in 
descriptions  of  their  work. 

COMPOSITIONS 

Composition  is  a  search  for  a  unified  visual  statement.  It  articulates  meaning  through  control  of  elements  and  their 
relationships.  The  student  organizes  visual  material  to  generate  thought  and  to  make  thought  visible. 


GRADE  7 

Students  will: 

Components 

Students  will  develop  competence  with  the 
components  of  image:  media,  techniques  and 
design  elements. 

-  experiment  with  colour  effects  on  compositions. 

-  experiment  with  techniques  and  media  within  complete 
compositions  of  two  and  three  dimensions. 

Relationships 

Students  will  analyze  the  relationships  among 
components  of  images. 

-  learn  to  use  the  basic  vocabulary  of  art  criticism  in 
descriptions  of  their  work. 

Organizations 

Students  will  express  meaning  through  control 
of  visual  relationships. 

-  explore  the  transformation  of  form  in  composition: 
progression,  alteration,  exaggeration. 
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GRADE  8 
Students  will: 

GRADE  9 

Students  will: 

-  examine  and  simplify  basic  shapes  and  spaces. 

-  record  objects  alone  and  in  compositions. 

-  employ  space,  proportion  and  relationships  for 
image  making. 

-  employ  and  arrange  elements  and  principles  to  make 
compositions. 

-  use  expressiveness  in  their  use  of  elements  in  the 
making  of  images. 

-  use  expressiveness  in  their  use  of  elements  in  the 
making  of  images. 

-  use  the  vocabulary  of  art  criticism  to  develop  a 
positive  analysis  of  their  work. 

-  use  the  techniques  of  art  criticism  for  analysis  and 
comparison  of  art  works. 

GRADE  8 

Students  will: 

GRADE  9 

Students  will: 

-  create  compositions  in  both  two  and  three 
dimensions. 

-  experiment  with  the  transformation  of  space  in 
compositions. 

-  create  compositions  in  both  two  and  three 
dimensions. 

-  become  familiar  with  the  use  of  transparency  and 
opacity  in  the  creation  of  compositions. 

-  investigate  the  effects  of  controlling  form,  colour 
and  space  in  response  to  selected  visual  problems. 

-  investigate  the  use  of  pattern  and  emphasis  in  the 
creation  of  compositions. 

-  use  the  vocabulary  of  art  criticism  to  develop  a 
positive  analysis  of  their  work. 

-  experiment  with  the  principles  of  dominance, 
emphasis  and  concentration  in  the  creation  of 
compositions. 

-  use  the  techniques  of  art  criticism  for  analysis  and 
comparison  of  art  works. 

-  experiment  with  value,  light,  atmosphere  and  colour 
selection  to  reflect  mood  in  composition. 

-  investigate  the  effects  of  modifying  colour,  space 
and  form  to  change  pictorial  style. 

Art     C.3  (Junior  High) 
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SCOPE  AND  SEQUENCE 

ENCOUNTERS 

Art-making  articulates  thought  and  imagination.  Through  images,  we  communicate  with  one  another  within  our 
communities  and  across  time  and  cultures.  Encounters  with  the  sources,  transformations  and  impact  of  images  are 
essential  for  understanding  art. 


GRADE  7 

Students  will: 

Sources  of  Images 

Students  will  investigate  natural  forms,  man- 
made  forms,  cultural  traditions  and  social 
activities  as  sources  of  imagery  through  time 
and  across  cultures. 

-  identify  similarities  and  differences  in  expressions  of  selected 
cultural  groups. 

Transformations  Through  Time 

Students  will  understand  that  the  role  and 
form  of  art  differs  through  time  and  across 
cultures. 

-  recognize  the  significance  of  the  visual  symbols  which 
identify  the  selected  cultural  groups. 

Impact  of  Images 

Students  will  understand  that  art  reflects  and 
affects  cultural  character. 

-  search  for  contemporary  evidence  relating  to  themes  studied. 

OBJECTIVES  AND  CONCEPTS 
GRADE  7 

DRAWINGS 

Record:  Students  will  record  single  images  and  simple 
units. 

Concepts 

A.  Recording  change  and  movement  of  figures  is  one  of 
the  purposes  of  drawing. 

B .  Describing  the  internal  and  external  boundaries  of  forms 
is  one  of  the  purposes  of  drawing. 

C.  Describing  the  planes  and  volumes  of  forms  is  one  of 
the  purposes  of  drawing. 

Investigate:  Students  will  select  and  identify  line,  value 
and  texture  in  the  natural  and  man-made  environment  for 
image  making. 

Concepts 

A.  Lines  can  vary  in  direction,  location,  quality,  emphasis, 
movement  and  mood. 

B .  Value  in  drawing  is  affected  by  the  qualities  of  surfaces 
and  the  qualities  of  light. 

C.  Texture  as  the  character  of  a  surface  can  be  depicted 
in  drawing  by  the  arrangement  of  lines  and  marks. 
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Communicate:  Students  will  use  expressiveness  in  their 
use  of  elements  in  the  making  of  images. 

Concepts 

A.  Mood  or  emotion  in  an  image  can  be  affected  by  the 
balance  of  values  and  the  quality  of  lines. 

B.  Characteristic  qualities  of  a  person  or  object  can  be 
emphasized  by  the  quality  of  line  used  in  an  image. 

C.  Unusual  combinations  of  shapes  can  suggest  the  inven- 
tion of  fantasy  or  mysterious  images. 

D.  Strong,  definite  use  of  line  suggests  energy  and  clarity 
of  images. 

Articulate  and  Evaluate:  Students  will  learn  to  use  the 
basic  vocabulary  of  art  criticism  in  descriptions  of  their 
work. 

Concepts 

A.  The  skill  of  describing  materials  and  techniques  used 
in  creating  an  image  is  part  of  learning  to  talk  about 
art. 

B .  The  skill  of  identifying  design  elements  used  in  creating 
an  image  is  part  of  learning  to  talk  about  art. 

C.  Identifying  and  discussing  one's  problems  in  drawing 
and  composing  images  is  part  of  learning  to  talk  about 
art. 


GRADE  8 

Students  will: 

GRADE  9 

Students  will: 

-  investigate  form  and  structure  of  natural  and  man- 
made  objects  as  sources  of  images. 

-  consider  the  natural  environment  as  a  source  of 
imagery  through  time  and  across  cultures. 

-  compare  varying  interpretations  of  natural  forms  and 
man-made  artifacts  through  time  and  across  cultures. 

-  identify  thematic  and  stylistic  variations  of  works  as 
characteristics  of  certain  artistic  periods. 

-  consider  the  impact  of  man-made  structures  upon 
human  activity  in  the  modern  world. 

-  become  aware  of  the  importance  society  places  upon 
various  works  of  art. 

D.    Discussing  one's  responses  to  one's  own  drawings  and 
images  is  part  of  learning  to  talk  about  art. 


COMPOSITIONS 

Components  1:  Students  will  experiment  with  colour 
effects  on  compositions. 

Concepts 

A.  Primary  colours  combine  to  create  secondary  and  ter- 
tiary colours. 

B.  Colour  schemes  create  certain  moods  in  images. 

C.  Colour  schemes  direct  attention. 

Components  2:  Students  will  experiment  with  techniques 
and  media  within  complete  compositions  of  two  and  three 
dimensions. 

Concepts 

A.  Sculptures  can  be  formed  using  materials  in  additive 
and  subtractive  ways  to  demonstrate  formal  and  infor- 
mal balance. 

B.  Relief  compositions  can  be  assembled  or  formed  using 
materials  in  additive  or  subtractive  ways. 

C.  Two-dimensional  materials  can  be  used  to  make  com- 
positions demonstrating  simple  pictorial  space. 


Relationships:  Students  will  learn  to  use  the  basic  vocab- 
ulary of  art  criticism  in  descriptions  of  their  work. 

Concepts 

A.  Terms  describing  materials,  techniques,  subject  matter 
and  design  elements  comprise  the  basic  vocabulary  of 
art. 

B.  Identifying  problems  associated  with  image  making  is 
part  of  learning  to  analyze  and  criticize  one's  own  art 
works. 


Organizations:  Students  will  explore  the  transformation  of 
form  in  composition:  progression,  alteration,  exaggeration. 

Concepts 

A.  The  concept  of  change  over  time  can  be  expressed 
through  a  series  of  drawings. 

B.  Imaginary  forms  can  be  created  by  altering  or  rear- 
ranging parts  of  images. 

ENCOUNTERS 

Sources  of  Images:  Students  will  identify  similarities  and 
differences  in  expressions  of  selected  cultural  groups. 

Concepts 

A.    Symbolic  meanings  are  expressed  in  different  ways  by 
different  cultural  groups. 
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B.    Different  cultural  groups  use  different  materials  to  cre- 
ate images  or  artifacts. 


F.     The  principles  of  repetition  or  emphasis  can  be  applied 
to  achieve  unity  in  two-dimensional  works. 


Transformations  Through  Time:  Students  will  recognize 
the  significance  of  the  visual  symbols  which  identify  the 
selected  cultural  groups. 

Concepts 

A.  Artifacts  can  have  religious,  magical  and  ceremonial 
meanings. 

B .  Power  and  authority  can  be  symbolized  in  various  ways. 

C.  Visual  symbols  are  used  for  identification  and  status  by 
people  in  groups. 

D.  External  influences  may  have  modified  the  imagery  of 
a  cultural  group  over  time. 

Impact  of  Images:  Students  will  search  for  contemporary 
evidence  relating  to  themes  studied. 

Concepts 

A.  Religious,  magical  or  ceremonial  images  used  in  con- 
temporary society  can  be  identified. 

B.  Authority,  power  or  politics  in  contemporary  society 
may  be  described  in  image  form. 

C.  The  ways  people  generate  visual  works  can  be  influ- 
enced by  a  number  of  factors. 


Communicate:  Students  will  use  expressiveness  in  their 
use  of  elements  in  the  making  of  images. 

Concepts 

A.  Line  can  be  used  freely  and  rhythmically  to  add  mood 
or  movement  to  a  two-dimensional  image. 

B .  Points  of  view  can  be  developed  to  express  certain  ideas 
such  as  mood  or  proximity  in  two-dimensional  works. 

C.  Scale  drawings  and  simple  systems  can  communicate 
architectural  ideas  in  drawing  form. 

Articulate  and  Evaluate:  Students  will  use  the  vocabulary 
of  art  criticism  to  develop  a  positive  analysis  of  their  work. 

Concepts 

A.  Identifying  and  describing  techniques  and  media  is  part 
of  learning  to  talk  about  art. 

B.  Dominant  elements  and  principles  or  applications  of 
media  can  be  discussed  by  students  in  relationship  to 
the  effective  solving  of  their  visual  problems. 

C.  Discussing  the  most  appealing  or  favorite  part  of  a 
student's  own  work  is  part  of  learning  to  talk  about  art. 


GRADE  8 


COMPOSITIONS 


DRAWINGS 

Record:  Students  will  examine  and  simplify  basic  shapes 
and  spaces. 

Concepts 

A.  Shapes  may  be  organic  or  geometric. 

B.  Geometric  and  organic  shapes  can  be  used  to  create 
positive  and  negative  spaces. 

Investigate:  Students  will  employ  space,  proportion  and 
relationships  for  image  making. 

Concepts 

A.  The  size  of  depicted  figures  or  objects  locates  those 
objects  in  relationship  to  the  ground  or  picture  plane. 

B.  Overlapping  figures  or  objects  create  an  illusion  of 
space  in  two-dimensional  works. 

C.  The  amount  of  detail  depicted  creates  spatial  depth  in 
two-dimensional  works. 

D.  Parallel  lines  meeting  at  a  vanishing  point  create  linear 
perspective  in  two-dimensional  works. 

E.  Proportion  can  be  analyzed  by  using  a  basic  unit  of  a 
subject  as  a  measuring  tool. 
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Components  1:  Students  will  create  compositions  in  both 
two  and  three  dimensions. 

Concepts 

A.  Two-dimensional  tableaux  can  be  used  to  depict  groups 
of  people  in  action. 

B.  Low  relief  tableaux  can  be  used  to  depict  groups  of 
people  in  action. 

C.  Man-made  or  natural  objects  can  be  represented  in  a 
variety  of  three-dimensional  media. 

Components  2:  Students  will  experiment  with  the  trans- 
formation of  space  in  compositions. 

Concepts 

A.  Three-dimensional  figures  or  units  may  be  presented  as 
open  forms. 

B.  Value  or  colour  can  emphasize  negative  space  over 
positive  space. 

C.  Space  can  be  altered  or  distorted  for  special  effects  in 
two-dimensional  works. 


Relationships  1:  Students  will  investigate  the  use  of  pattern 
and  emphasis  in  the  creation  of  compositions. 


Concepts 

A.  A  pattern  or  motif  can  be  repeated  to  create  certain 
spatial  effects. 

B.  Motifs  can  be  designed  to  convey  personal  identity  as 
in  popular  or  folk-art  images. 

Relationships  2:  Students  will  use  the  vocabulary  of  art 
criticism  to  develop  a  positive  analysis  of  their  work. 

Concepts 

A.  Techniques  and  media  that  students  have  used  to  make 
their  images  can  be  identified  and  described. 

B .  Dominant  elements  and  principles  of  media  applications 
can  be  discussed  by  students  in  relation  to  the  effective 
solving  of  their  visual  problems. 

C.  Discussing  the  most  appealing  or  favorite  part  of  a 
student's  own  work  is  part  of  learning  to  talk  about  art. 


Impact  of  Images:  Students  will  consider  the  impact  of 
man-made  structures  upon  human  activity  in  the  modern 
world. 

Concepts 

A.  Natural  forms  and  structures  provide  sources  for  envi- 
ronmental design  in  the  modern  world. 

B.  Structural  design  of  shelters  may  enhance  or  inhibit 
human  activities. 

C.  Decorative  and  functional  works  enhance  public  and 
private  buildings. 

GRADE  9 

DRAWINGS 

Record:  Students  will  record  objects  alone  and  in  com- 
positions. 


Organizations:  Students  will  experiment  with  value,  light, 
atmosphere  and  colour  selection  to  reflect  mood  in  com- 
position. 

Concepts 

A.  Mood  in  composition  can  be  affected  by  proximity  or 
similarity  of  selected  figures  or  units. 

B.  Mood  in  composition  can  be  affected  by  the  selection 
of  various  colour  schemes  such  as  intense,  aggressive 
schemes  or  harmonious,  pastel  schemes. 

C.  Mood  in  composition  can  be  enhanced  by  the  intensity 
of  the  light  source  and  the  value  of  the  rendered  shading. 


ENCOUNTERS 

Sources  of  Images:  Students  will  investigate  form  and 
structure  of  natural  and  man-made  objects  as  sources  of 
images. 

Concepts 

A.  Skeletal  structure  affects  the  shape  and  surface  of  an 
object,  artifact  or  the  human  figure. 

B.  Mass  structure  has  an  affect  on  the  shape  and  form  of 
an  object  or  artifact. 

Transformations  Through  Time:  Students  will  compare 
varying  interpretations  of  natural  forms  and  man-made  arti- 
facts through  time  and  across  cultures. 

Concepts 

A.  Comparisons  between  natural  forms  and  architectural 
systems  illustrate  the  functional  aspects  of  natural  struc- 
ture. 

B.  Natural  forms  and  structures  have  been  interpreted  by 
artists  of  various  cultures  for  decorative  and  artistic 
purposes. 


Concepts 

A.  Careful  observation  of  form  and  surface  qualities  is 
necessary  for  the  realistic  recording  of  natural  objects. 

B.  Concepts  of  positive  and  negative  space  can  be 
employed  when  drawing  people  in  groups. 

C.  The  illusion  of  depth  is  created  partly  by  the  kinds  of 
lines  and  marks  used  in  creating  an  image. 

Investigate:  Students  will  employ  and  arrange  elements 
and  principles  to  make  compositions. 

Concepts. 

A.  A  consideration  of  balance  and  contrast  may  be  applied 
to  drawings  that  depict  forms  in  nature. 

B.  Repetition  of  shape  in  nature  can  suggest  patterns  and 
motifs. 

C.  A  changing  point  of  view  can  allow  a  more  thorough 
analysis  of  the  subject  matter  of  drawing. 

Communicate:  Students  will  use  expressiveness  in  their 
use  of  elements  in  the  making  of  images. 

Concepts 

A.  The  subjective  perception  of  the  individual  student 
affects  the  way  he/she  expresses  action  and  direction. 

B.  Mood  and  feeling  as  perceived  by  the  individual  student 
can  be  expressed  in  colour  drawings. 

C.  Exaggeration  of  mood  characteristics  in  drawings  of 
nature  and  people  can  help  to  emphasize  a  personal 
point  of  view. 


Articulate  and  Evaluate:  Students  will  use  the  techniques 
of  art  criticism  for  analysis  and  comparison  of  art  works. 
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Concepts 


Concepts 


A.  Making  comparisons  about  mood  and  feeling  between 
one's  own  works  and  works  by  other  students  is  part 
of  learning  to  talk  about  art. 

B.  Knowing  the  terms  of  design,  media  and  techniques 
used  in  one's  own  drawings  helps  in  description  and 
analysis  of  one's  own  and  others'  works. 


A.  Making  comparisons  about  pictorial  styles  between 
one's  own  works  and  the  works  of  other  students  is  part 
of  learning  to  talk  about  art. 

B.  Knowing  the  terms  for  design,  media  and  techniques 
used  in  one's  own  compositions  helps  in  description 
and  analysis  of  one's  own  and  others'  works. 


COMPOSITIONS 

Components  1:  Students  will  create  compositions  in  both 
two  and  three  dimensions. 

Concepts 

A.  Manipulation  of  colour  emphasis  can  help  express  mood 
in  two-dimensional  compositions. 

B.  Organic  shapes  derived  from  natural  objects  can  be 
developed  into  three-dimensional  forms. 

Components  2:  Students  will  become  familiar  with  the  use 
of  transparency  and  opacity  in  the  creation  of  compositions. 

Concepts 

A.  The  qualities  of  transparency  and  opacity  suggest  rela- 
tionships of  space  and  form  in  compositions. 

B.  The  qualities  of  transparency  and  opacity  suggest  the 
presence  or  absence  of  light  in  compositions. 

Components  3:  Students  will  investigate  the  effects  of  con- 
trolling colour,  space  and  form  in  response  to  selected  visual 
problems. 

Concepts 

A.  Variation  of  form:  natural  objects  exhibit  wide  variation 
of  form  within  a  single  type. 

B.  Control  of  colour  and  space:  certain  colours  advance 
and  recede,  according  to  the  colours  around  them. 

C.  Control  of  space:  a  sense  of  distance  or  close  proximity 
can  be  conveyed  through  the  amount  of  detail  used  in 
compositions  (micro-macro  images). 

Relationships  1:  Students  will  experiment  with  the  prin- 
ciples of  dominance,  emphasis  and  concentration  in  the 
creation  of  compositions. 

Concepts 

A.  Cluster  and  concentration  of  design  elements  in  com- 
positions tend  to  suggest  compression  and/or  move- 
ment. 

B.  Differences  in  size  or  value  of  design  elements  in  com- 
positions suggest  dominance  and  emphasis  of  larger, 
stronger  elements. 


Organizations:  Students  will  investigate  the  effects  of 
modifying  colour,  space  and  form  to  change  pictorial  st\  le. 

Concepts 

A.  The  same  composition,  when  executed  with  different 
colour  schemes,  communicates  a  different  mood  or  feel- 
ing. 

B.  The  same  forms,  when  composed  with  different  spatial 
relationships,  present  different  visual  effects. 

ENCOUNTERS 

Sources  of  Images:  Students  will  consider  the  natural  envi- 
ronment as  a  source  of  imagery  through  time  and  across 
cultures. 

Concepts 

A.  Images  of  individual  people  change  through  time  and 
across  cultures. 

B.  Images  of  nature  change  through  time  and  across  cul- 
tures. 


Transformations  Through  Time:  Students  will  identify 
thematic  and  stylistic  variations  of  works  as  characteristics 
of  certain  artistic  periods. 

Concepts 

A.  A  particular  concept  of  beauty  can  be  discerned  in 
works  of  a  specific  historic  period. 

B.  Landscape  works  of  different  periods  reveal  man's 
changing  view  of  nature. 

Impact  of  Images:  Students  will  become  aware  of  the 
importance  society  places  upon  various  works  of  art. 

Concepts 

A.  The  ways  people  use  art  changes  through  time. 

B.  Society  has  various  ways  of  preserving  and  displaying 


public  and  private  art  works. 


Relationships  2:  Students  will  use  the  techniques  of  art 
criticism  for  analysis  and  comparison  of  art  works. 
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D.     LEARNING  RESOURCES 


1.  Definitions 

1.1  In  terms  of  provincial  policy,  learning  resources 
are  those  print,  nonprint,  and  electronic  courseware 
materials  used  by  teachers  or  students  to  facilitate 
teaching  and  learning. 

1.2  Prescribed  Learning  Resources  are  those  learn- 
ing resources  approved  by  the  Minister  as  being 
most  appropriate  for  meeting  the  majority  of  goals 
and  objectives  for  courses,  or  substantial  compo- 
nents of  courses,  outlined  in  the  provincial  pro- 
grams of  studies. 

1.3  Recommended  Learning  Resources  are  those 
learning  resources  approved  by  Alberta  Education 
because  they  complement  prescribed  learning 
resources  by  making  an  important  contribution  to 
the  attainment  of  one  or  more  of  the  major  goals 
of  courses  outlined  in  the  provincial  programs  of 
studies. 

1.4  Supplementary  Learning  Resources  are  those 
additional  learning  resources  identified  by  teachers, 
school  boards  or  Alberta  Education  to  support 
courses  outlined  in  the  provincial  programs  of  stud- 
ies by  reinforcing  or  enriching  the  learning  experi- 
ence. 

2.  Prescribed  Learning  Resources 

Student  Texts: 

GRADE  SEVEN 

Riddell,  Bruce.  Art  in  the  Making .  Australia:  The  Jacar- 
anda  Press,  1982.  (Distributed  by  Gage  Publishing 
Limited.) 

GRADE  EIGHT 

Gatto,  Porter,  Selleck.  Exploring  Visual  Design. 
Worcester,  Massachusetts:  Davis  Publications  Inc., 
1978.  (Distributed  by  Fitzhenry  and  Whiteside  Ltd.) 


GRADE  NINE 
None  at  present. 

3.     Recommended  Learning  Resources 

Teacher  Resources: 
GRADE  SEVEN 

Peterson,  Ann.  Art  Basics:  Teacher's  Source  Book. 

Canada:  Oxford  University  Press,  1983. 
Simmons  and  Winer.  Drawing:  The  Creative  Process. 

Englewood  Cliffs,  New  Jersey:  Prentice-Hall 

Canada  Inc.,  1977. 
Junior  High  Basic  Slide  Set.   Alberta  School  Book 

Branch. 

GRADE  EIGHT 

Elsen,  Alfred  E.  Purposes  of  Art,  Fourth  Edition.  Holt, 

Rinehart  and  Winston  of  Canada  Ltd.,  1981. 
Simmons  and  Winer.  Drawing:  The  Creative  Process. 

Englewood  Cliffs,  New  Jersey:  Prentice-Hall 

Canada  Inc.,  1977. 
Junior  High  Basic  Slide  Set.  Alberta  School  Book 

Branch. 

GRADE  NINE 

Elsen,  Alfred  E.  Purposes  of  Art,  Fourth  Edition.  Holt, 

Rinehart  and  Winston  of  Canada  Ltd.,  1981. 
Simmons  and  Winer.  Drawing:  The  Creative  Process. 

Englewood  Cliffs,  New  Jersey:  Prentice-Hall 

Canada  Inc.,  1977. 
Riddell,  Bruce.  Art  in  the  Making.  Australia:  The  Jacar- 

anda  Press,  1982.  (Distributed  by  Gage  Publishing 

Limited.) 
Junior  High  Basic  Slide  Set.   Alberta  School  Book 

Branch. 
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D.     LEARNING  RESOURCES 


1.     Definitions 


1.1  In  terms  of  provincial  policy,  learning  resources 
are  those  print,  nonprint.  and  electronic  courseware 
materials  used  by  teachers  or  students  to  facilitate 
teaching  and  learning. 

1.2  Prescribed  Learning  Resources  are  those  learn- 
ing resources  approved  by  the  Minister  as  being 
most  appropriate  for  meeting  the  majority  of  goals 
and  objectives  for  courses,  or  substantial  compo- 
nents of  courses,  outlined  in  the  provincial  pro- 
grams of  studies. 

1.3  Recommended  Learning  Resources  are  those 
learning  resources  approved  by  Alberta  Education 
because  they  complement  prescribed  learning 
resources  by  making  an  important  contribution  to 
the  attainment  of  one  or  more  of  the  major  goals 
of  courses  outlined  in  the  provincial  programs  of 
studies. 

1.4  Supplementary  Learning  Resources  are  those 
additional  learning  resources  identified  by  teachers, 
school  boards  or  Alberta  Education  to  support 
courses  outlined  in  the  provincial  programs  of  stud- 
ies by  reinforcing  or  enriching  the  learning  experi- 
ence. 


2.     Prescribed  Learning  Resources 

Six- Year  Program 

Calve,  R.  et  al.  Le  Francais  International,  2nd  ed. 

Books  1-3.  Montreal:  Centre  Educatif  et  Cultural 

Inc.,  1974. 
McConnell,  R.  et  al.  Vive  le  Frangais,  Books  1,  2  and 

3.  Don  Mills.  Ontario:  Addison-Wesley.  1978. 

Nine- Year  Program 

Kenny,  M.  et  al.  Passeport  Frangais.  Toronto:  D.C. 
Heath  Canada  Ltd.,  1973.  Levels  1-4. 

Majhanovich,  Suzanne  and  Pauline  Willis.  En  Frangais 
s'il  vous  plait.  Toronto:  Copp  Clark  Pitman.  Levels 
A  (A  vos  places'),  B  (Attention!),  and  C  (Partez!).. 
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D.     LEARNING  RESOURCES 


1.     Definitions 


1 


In  terms  of  provincial  policy,  learning  resources 
are  those  print,  nonprint.  and  electronic  courseware 
materials  used  by  teachers  or  students  to  facilitate 
teaching  and  learning. 

1.2  Prescribed  Learning  Resources  are  those  learn- 
ing resources  approved  by  the  Minister  as  being 
most  appropriate  for  meeting  the  majority  of  goals 
and  objectives  for  courses,  or  substantial  compo- 
nents of  courses,  outlined  in  the  provincial  pro- 
grams of  studies. 

1.3  Recommended  Learning  Resources  are  those 
learning  resources  approved  by  Alberta  Education 
because  they  complement  prescribed  learning 
resources  by  making  an  important  contribution  to 
the  attainment  of  one  or  more  of  the  major  goals 
of  courses  outlined  in  the  provincial  programs  of 
studies. 

1 .4  Supplementary  Learning  Resources  are  those 
additional  learning  resources  identified  by  teachers, 
school  boards  or  Alberta  Education  to  support 
courses  outlined  in  the  provincial  programs  of  stud- 
ies by  reinforcing  or  enriching  the  learning  experi- 
ence. 


2.  Prescribed  Learning  Resources 

Mova  i  rozmova  (Language  and  Conversation).  Level 
1.  Winnipeg:  Ukrainian  Canadian  Committee,  1983. 
Teacher's  Manual 
Student  Workbook 
Tape  Program 
Filmstrips 
Writing  Exercises 

3.  Recommended  Learning  Resources 

Duravetz,  G.  Ukrainian  Conversational  and  Gram- 
matical. Level  1.  2nd  rev.  ed.  Toronto:  Ukrainian 
Teachers'  Committee,  Ontario  Modern  Language 
Teachers'  Association,  1977. 

Chorney,  Stepan.  Ukrains'ka  mova:  pochatkovyi  kurs 
dlia  anhlomovhykh  klias  (Modern  Ukrainian:  An 
Elementary  Course).  New  York:  Shkilnarada,  1971. 


Ukrainian 
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